DOCUMENT RESUME 

ED 380 022 HE 028 137 



AUTHOR 
TITLE 



PUB DATE 
NOTE 



PUB TYPE 



Hoeft, Thea M. 

The Utilization of an Undergraduate Academic 
Advisement Record Form in the Evaluation of Faculty 
Advi sement . 
Nov 94 

l3p. ; Paper presented at the Conference on Current 
Collegiate Faculty Evaluation Practices and 
Procedures of the Center for Educational Development 
and Assessment (San Juan, PR, November 7-8, 1994) . 
Speeches/Conference Papers (150) — Reports - 
Descriptive (141) 



EDRS PRICE MF01/PC01 Plus Postage. 

DESCRIPTORS ''-'Academic Advising; Academic Persistence; Data 

Collection; Evaluation Methods; '''Faculty Advisers; 
Faculty Development; '''Faculty Evaluation; Faculty 
Workload; Higher Education; School Holding Power; 
''Student Records; ''Undergraduate Study 

IDENTIFIERS Advisers; Advisor Role; Advisory Systems; '''University 

of Arkansas Little Rock 



ABSTRACT 

Academic advisement has been found to be inextricably 
intertwined with student retention, and is acknowledged by faculty 
instructional load policy at the University of Arkansas at Little 
Rock (UALR) as an important part of faculty workload. At UALR, 
undergraduate advising is a mandatory process, with responsibility 
shared between faculty and professional academic advisors. Faculty 
development in the academic advising process is systematically 
provided, and includes a shadowing sequence in which the faculty 
n.ember reviews a student's entire academic record and observes a 
professional staff academic advisor during an actual advising 
session. UALR has developed an undergraduate advisement record form 
for undergraduate advisement record-keeping and for evaluating 
faculty advising performance. The form is used by the University 
College and by the College of Business. The form offers a visual 
reminder of what is expected to be covered in an advisement session. 
As an evaluation tool, the form provides invaluable formative and 
summative information for many functions, for example, peer review 
and feedback, promotion and tenure portfolios, and error resolution. 
Samples of the form are appended. (Contains 15 references.) (JB) 
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The Utilization of an Undergraduate Academic Advisement Record Form 
in the Evaluation of Faculty Advisement 

by: Dr. Thea M. Hoeft 
Background 

— 

At the 1994 Higher Education Critical Issues Seminar, Recognizing Faculty Work: 
Reward Systems and Faculty Evaluation, which was held at the National Education 
Association headquarters in Washington, D. C. Education Commission of the States 
speaker Sandra Ruppert discussed the critical issue of evaluating faculty workload in 
relation to accountability and productivity legislation that has increased in the past 
several years, coupled with a decrease in the share of funding for educational 
expenses by both state and federal governments. 

Ms. Ruppert lists the "Top Ten" performance indicators for states as: 

1. Degree completions and time to degree 

2. Persistence - retention rates by gender, ethnicity and program 

3. Enrollment - graduation data by gender, ethnicity and program 

4. Accredited and eligible programs 

5. Remedial activities and indications of effectiveness 

6. Transfer rates to and from two and four year colleges 

7. Pass rates on professional exams 

8. Placement data on graduates 

9. Follow-up studies of alumni and employer satisfaction 

10. Faculty workload and productivity 

In differentiating faculty workload and productivity the following indicators for the 
states are: 

1. Lower division courses taught by faculty rank 

2. Average faculty salaries by rank 

3. Faculty/ student ratios in courses 

4. Instructional contact hours 

5. Average number of faculty hours per week in instruction, student 
advising and course preparation, etc. 

6. Student satisfaction on accessibility of faculty (advising, etc.) 

In 1993 the Arkansas State Legislation requested the State Board of Higher Education 

i 



9 

ERIC 



3 



to establish rules and/or regulations necessary for the implementation of Uniform 
Reporting of Revenues. Expenditures, and Produ ctivity by Academic Department, 
Program, and Activity as Required by ACT 537 of 1993. This act requires all 
Arkansas public institutions to submit final reports annually to the board. 
Procedures, methodologies and uniform forms have yet to be finalized. If approved 
productivity funding may be based upon specific categories of retention, graduation 
rates, quality as measured by licensure examinations, rising junior examinations 
and exit interviews. 

As in other states, the State of Arkansas is reflecting the reality of explicit mandates 
to rethink learner, faculty, and institutional productivity. Incentive funding for 
higher education is a new reality that initially may foster a compliance mentality yet 
strengthen the delivery of higher education embracing the concepts of quality, 
assessment and accountability. 

Retention and Faculty Academic Advisement 

Academic advisement is not an activity that occurs in isolation within either the 
academy or educational services. 

Numerous researches have indicated that in a variety of ways effective academic 
advisement is inextricably intertwined with student retention (Austin, 1975; Austin 
1985; Beal and Noel 1980; Gordon, 1984; Habley, 1981; Habley, 1988; Hossler and 
Bean, 1990; Vowell, Farren, and McGlove, 1990; Vowell and Karst, 1987). 

The organizational structure that frames the institutional academic advisement 
delivery system is varied. The University College concept, the Academic 
Advisement Center, the individual faculty member within a specific college and 
department are non inclusive examples of organizational structure under which the 
academic advisement delivery systems operate. Who provides academic 
advisement may in part depend on how the individual institution has structured 
the academic advisement delivery system (Habley and McCauley, 1987; Strommer, 
1994). Focusing on improving student retention through academic advisement is a 
process in which everyone is a shareholder. Faculty, staff, and students are all 
retention agents and accountable to various elements of academic advisement as 
they function within their respective institutional roles. 

Noel (1983) states that "good advising may be the more critical and most significant 



academic function other than teaching because what you are doing is bringing 
together academic content and applying it to the lives of people" (pg. 18). Laff, 
Shein, and Allen (1987) in describing faculty in the academic advising role suggest 
that faculty are not as adept to foster the integration of personal and educational 
growth of students. Faculty expertise lies in knowing their respective departmental 
curriculum and their own areas of research. Perhaps there is a certain acceptance 
that the traditional role of academic advisement that was once ascribed to faculty 
members is best fulfilled by professional academic counselors whose primary 
function is to provide developmental academic advising. Professional experience 
and research suggests that given the proper tools and professional development, 
faculty members can be instrumental in attracting students to their academic 
discipline while being effective academic advisors as a part of their work load, 
summer employment or release time from teaching for specific advising duties. 

University of Arkansas at Little Rock (UALR) Faculty Instructional Load Policy 

UALR Faculty Instructional Load Policy for full-time tenure and tenure-track faculty 
acknowledges that "instruction involves much more than simply time in the 
classroom: developing, planning, advising, and conferring with students are all 
activities, part of normal instructional duties (pg. 1). Administrative reassignments 
for chairs, directors, and program coordinators take in account many factors one of 
which are advising duties. Faculty not an administrative assignment may request 
reassigned time for a variety of purposes "contingent upon departmental 
instructional needs as well as upon evidence of continued achievement" (pg. 2). 
"Annual workload descriptions will be included in both promotion and tenure 
portfolios. All activity, including that for which reassignment was granted, will be 
documented and evaluated" (pg. 5). Academic departments and colleges are charged 
with the development and submission for approval of instructional load plans 
based upon the policy. This policy acknowledges that academic advising for UALR 
faculty is an important part of faculty workload that needs to be documented and 
evaluated. 

Academic Advisement of Undergraduate Students 

The academic advisement of undergraduate students at the University of Arkansas 
at Little Rock (UALR) is a shared responsibility between faculty and professional 
academic advisors. Academic advisement is a mandatory process each semester for 
fully admitted undergraduate students. A student may not utilize the automated 
telephone registration system until a "Y" is planted on the advising computer 



screen by the individual who is authorized to advise the student. 

Students that have been officially accepted into the major of their choice after 
meeting specific requirements are advised in the major department or the college 
dean's office by a combination of faculty and staff. 

Students who have not declared a major are advised in University College, the 
Office of Academic Advising where professional advisors primarily advise. Faculty 
are hired specifically for the purpose of providing developmental academic advising 
in the summer months. 

To learn, understand and practice the academic advisement function takes not only 
desire but time. In the best of circumstances professional development activities 
aimed at understanding the complexities inherent in the various facets of the 
developmental academic advising process needs to be systematically provided to 
individuals undertaking this endeavor. 

Inherent in the function of academic advisement are the depths of complexity 
unseen by individuals who do not interact on a daily basis with layer upon layer of 
state, federal and university policies, procedures, and practices. The interplay of 
these "layers" is not mechanistic when viewed in the context of a singular student 
situation (human dimension) and academic record. A sequence of professional 
dc velopment opportunities are provided including a shadowing sequence. In this 
phase the faculty member observes a professional staff academic advisor during the 
actual session. In preparation the faculty member reviews the entire student 
academic record. The shadowing experience integrates the formal phases of the 
professional development sequence in which assessment information, curriculum 
sheets and various forms related to policies and procedures are reviewed. Entering 
freshmen and transfer student academic records are provided as exercises in file 
preparation which apply policy to the unique individual student situation. 
Instructions in the completion of the UALR Undergraduate Student Advisement 
Record are a part of the exercises designed to integrate and document both the 
technical and subjective elements of the case studies (actual academic records). 
Since the record is also a part of the University College student academic record it is 
utilized to improve the academic advisement of faculty, staff, and graduate 
assistants who are assigned advising functions. 



An Evaluation Tool 



Academic advising evaluation instruments are either formative or summarative 
and those that exist are designed with different assessment purposes. Srebnik (1988) 

details 29 assessment instruments utilized in the evaluation of different categories 
related to academic advising. 

To facilitate individual faculty accountability and improvement in academic 
advisement the UALR Undergraduate Student Advisement Record can be utilized 
as an assessment tool. The following examples are provided: 

* UALR Undergraduate Student Advisement Record - University 
College 

* UALR Student Advisement Record - College of Business 
Administration. 

These forms have been designed to include many functional elements both 
technical (Stokes, 1992)/prescriptive (Crookston, 1992) coupled with activities that 
include counseling relationship components (Ender, Winston, and Miller, 1992). 
Each form has been customized to the unique advising concerns of undecided 
undergraduate students in University College and declared majors in the College of 
Business Administration. The forms identify groupings of items that reflect a 
variety of developmental academic advising activities related to the functional role 
of an academic advisor and student. The University College form goes through a 
yearly revision based upon input from advisors. Additional approved curriculum 
changes, new state laws and policies are also reviewed for inclusion. Items no 
longer applicable are deleted. 

As an eval .ation tool this form provides invaluable formative and summarative 
information even if it is not completely filled out. Examples are: 

* Visual reminder of what is expected to be covered in an advisement 
session 

* Accounts for the students that were advised by name and major 

* Accounts for the advisor by name 

* Accounts for the date that the advisement occurred year and academic 
term 
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* Accounts for the context (individual, group, telephone) in which the 
advisement occurred 

* Accounts for the number referrals by advisors 

* Accounts for the specific nature of a referral 

* Accounts for the intrusive nature of the advisement session (eg. limit 
of hours because of academic difficulty or condition of admission) 

* In. cases of alleged error that may impede a students academic progress, 
the form may assist in the resolution of the error, and may assist in the 
improvement of the cause of the error. 

* Accounts for individual advisor error 

* Overall, upon external or peer review the form is a feedback 
mechanism that can indicate areas that the individual advisor needs to 
improve in 

* Indicate to external agencies evidence of, the nature of, and level of 
faculty involvement in academic advisement 

* Provides a sample for advising case studies in promotion and tenure 
portfolios 

* Other (based upon customized variations) 

In a comprehensive evaluation process this evaluation tool does not assess student 
satisfaction of faculty academic advising. The data it can provide is a starting point 
in the process of learning how to identify what has worked in practice that can be 
adopted and useful within certain institutional settings. The College of Business 
recently adopted the University College form and is currently utilizing it in the 
Dean's office. 
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U-ALR 

uxdeiigraduate student advlsemexr record 
University College 



I. D. Number Last Name First Middle Academic Term & Year 



School / College Degree Objective 

Advisor Action; 

□ STUDENT RESPONSIBILITY & ADVISEMENT 

□ NEW STUDENT GUIDE 

□ act/sat SCORE REVIEW 

□ CREDrT «V EXAM OPTION'S 

□ PLACEMENT / READINESS EXAMS 

□ FOREIGN LANGUAGE PLACEMENT TEST 

□ MBTI REVIEW 

CJ CORE CURRICULUM / PATTERN SIfEET 

□ TRANSFER CREDIT REVIEW 

□ UNDERGRADUATE BULLETIN 



Major 



Minor / Concentration 



□ ORIENT Al ION / INFORMATION. 

□ 7TH SEMESTER FRESHMAN 

□ REGISTRATION PROCEDURE 
D REPEAT COURSE WORK 



□ 13hr/4hr/6hr LIMIT 

□ VERIFY WORKSHEET ADDRF5S AS CORRECT 
D HAS PREREQUISITE COURSCWORK 

TOR PROPOSED COURSES 



STI VE VTS ADMITTED COSDITIOSM.LY OR 
COS1ISVISG STUDENTS 0\ ACiOEMIC 
fROBATIOS ARE LIMITED TO 13 CREDIT 
IIOIRS EACH SEMESTER OR 4 CREDIT 
HOI RS DI RISG A SIGUIER TERM. 



O DESIRED MAJOR COLLEGE ADMISSION REQUIREMENTS 

□ college readiness program 
prescribed courses 

Forms nf.p.phd; 

□ COLLEGE FRESHMAN PLACEMENT ACCEPTANCE FORM 

□ SPECIAL EXCEPTION APPROVAL REQUEST FORM 

□ REPEATED COURSE DELETION FORM 

□ ACADEMIC MAJOR DECLARATION FORM 

□ CONCURRENT FORM (Ua) 

□ ACADEMIC CLEMENCY FORM 

□ DEGREE PLAN AACS / AS 

Rrff.r to; 

□ ADMISSION'S & RECORDS 

□ CENTER FOR DEVELOPMENTAL SKILLS 

□ COLLEGE OF BUSINESS ADMINISTRATION 

□ COUNSELING & CAREER PLANNING SERVICES 

□ TESTING & STUDENT 111=1 RESEARCH 

□ P RE-MEDICAL INFORMATION 

□ NURSING UAMS 

□ CHRP UAMS 

□ SPECIFIC DEPARTMENT 

□ SPECD-TC PERSON 

□ PHONE # 



k/a 


DEPARTMENT 


COURSE NO. 


COURSE TITLE 



























































































R=Recommended A=Alternate 
-| Advisement for Alternative Couuse is Optional at the Discretion of ti ik Academic Advisor 



Comments. 



i understand that adherence to this program of study is necessary in order to make progress toward the degree indicated and 
that i have been informed of and reviewed the items checked or wrtiten on this record. 

Signature op Student Phone# Date 



Approved: 

Signature of Advisor □ Group Date 

( V "'hits (UC File) Yellow (Stvpekt) Q Pkk (VC Data) 

:RIC 
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UA-L-R 

Undergraduate Student Advisement Record 
University Cou.fge 



I.D. Number 



Last Name 



First 



Middle 



Academic Term & Year 



School / College Degree Objective 

Advisor Action: 

a STUDENT RESPONSIBILITY & ADVISEMENT 

□ NEW STUDENT GUIDE 
a act/sat SCORE REVIEW 
D CREDIT BY EXAM OPTIONS 

□ PLACEMENT / READINESS EXAMS 

□ IORHGN LANGUAGE PLACEMENT TEST 

□ MBTI REVIEW 

□ CORE CURRICULUM /' PATTERN SHEET 

□ TRANSFER CREDIT REVIEW 

□ UNDERGRADUATE BULLETIN 



Major 



Minor / Concentration 



□ ORIENTATION / 1NTORW ATIO.M- 
d 7lH SEMESTER FRESHMAN 

□ REGISTRATION PROCEDURE 

□ REPEAT COURSE WORK 



□ 13i«/4HR/6!iR LIMIT 

□ VERIFY WORKSHEET ADDRESS AS CORRECT 

□ HAS PREREQUISITE COURSEWORK 
FOR PROPOSED COURSES 



STUDENTS AMIITTED CONDITIONALLY OR 
CONTINUING STUDENTS ON ACADEMIC 
PROBATION A HE UMITEl) TO }3 CREDIT 
I10VRS FACH SEMESTER OR 4 CREDIT 
HOURS DURING A SIMMER TERM. 



□ DESIRED MAJOR COLLEGE ADMISSION REQUIREMENTS 

□ COLLEGE REA.DLNESS rROCRAM 
PRESCRIBED COURSES 

Forms needed: 

□ COLLEGE FRESHMAN PLACEMENT ACCEPTANCE FORM 

□ SPECIAL EXCEPTION AI'PROVAL REQUEST FORM 
O REPEATED COURSE DELETION FORM 

O ACADEMIC MAJOR DECORATION FORM 

□ CONCURRENT FORM (Ua) 

□ ACADEMIC CLEMENCY FORM 

□ DECREE PLAN AAGS / AS 

Refer to: 

O ADMISSIONS & RECORUS 

0 CENTER FOR DEVELOPMENTAL SKILLS 

□ COLI.EGE OF BUSINESS ADMINISTRATION 

□ COUNSELING & CAREER PLANNING SERVICES ' 

□ TESTLNG & STUDENT LIFE RESEARCH 

□ F RE-MEDICAL INFORMATION 
O NURSING UAMS 

□ CHRP UAMS 

O SPECIFIC DEPARTMENT 

□ SPECIFIC PERSON . 

□ PHONE # _______ 



R/A 


DEPARTMENT 


COURSE NO. 


COURSE TITLE 



























































































R=Rf:commended A=Alternate 



-[Advisement for Alternative Course is Optional at the Discretion of the Academic Advisor 



Comments. 



I UNDERSTAND THAT ADHERENCE TO THIS P HOG RAM OF STUDY IS NECESSARY IN ORDER TO MAKE PROGRESS TOWARD THE DEGREE INDICATED AND 
THAT I HAVE BEEN INFORMED OF AND REVIEWED TITE ITEMS CHECKED OR WRITTEN ON THIS RECORD. 



Signature of Student . 
Approved: 

Signature of Advisor 



Piione#. 



Date 



□ Group Date . 



tl '<«rs- (UC File) 

l Kic 



Yellow (Student) 



Pink (UC Data) 



U-A-LR 

Student Advisement Record 

College of Business Administration 



1 



\.D. Number 



Last Name 



Fir 



Middle? 



Academic Term <ScYcar 



Degree Objective 



ApvisoK Action: 



Major 



Undergraduate Bulletin 



□ STUDENT RESPONSIBILrn' & ADVISEMENT 

□ NEW STL DENT GUIDE 

□ CREDIT BY EXAM OpnONS 

□ CORE CURRICULUM / PArFERN SHEET 

□ TRANSFER CREDIT RFfVIE'tV 

□ DESIRED MAJOR COLLEGE ADMISSION REQUIREMENTS 

Fo rms ni-hdf.d : 

G special exception approval request form 

□ KF.PEATF.D COURSE DELETION FORM 

□ ACAI>r:MIC MAJOR DI'XLARATION FORM 

□ CONCURRENT IORM (Ua) 

□ ACADEMIC CLEMENCY FORM 

□ DEGREE PLAN 

Ri-i-t.r to: 



□ REGISTRATION PROCEDURE 

□ REPEAT COURSE WORX 

□ 1311R/6 HR LIMIT 

□ VERIFY WORKSHEET ADDRESS AS CORRECT 

□ HAS PREREQUISITE COURSCWOKK 
FOR PROPOSED COURSES 



STVDEXrs ADMITTED C0SMT10NMJ.Y OR 
raxTlHltim STVDEhTS OS ACADEMIC 
rKOIIATIONAKE IJS1ITED TO 13 CREDIT 
HOURS EACH SEMESTER OR 4 CREDIT 
1IOVRS DURING A SUMMER TERM. 



O ADMISSIONS & RFCORDS 

□ COUNSELING & CAREER PLANNING SI-KVICfcS 

□ TESTING & STUDENT l.IfTi RESEARCH 
O SltiCIFIC DEPARTMENT 

□ VALIDATION REQUIRED 



h/a 


DEPARTMENT 


COURSE NO. 


COURSE TITLE 



























































































□ SPECIFIC PERSON_ 

□ PHONE # 



FURecomm ended A= Alternate 
| Advisement for Alternative Course is Optional at the Discretion of the Academic Advisor 



Comments. 



I UNDERSTAND THAT ADHERENCE TO THIS PROGRAM OF STUDY IS NECESSARY IN ORDER TO MAKE PROGRESS TOWARD THE DEGREE INDICATED AND 
THAT I HAVE I1EEN INFORMED OF AND REVIEWED THE ITEMS CHECKED OR WRITTEN ON THIS RECORD. 



Signature of Student 



Phone*. 



Approved: 

Signature of Advisor 



Date_ 
Date . 
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